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ABSTRACT 

In order to expand the base of foreign language study 
in an increasingly international society, a general curriculum guide 
to Russian instruction has been developed for all grades from 
kindergarten through junior college. The guide provides for the 
coordination of language programs at all grade levels within a school 
system. The guidelines, which describe learning objectives, teaching 
strategies, suggested activities, evaluation, and both textual and 
nontextual resource materials for all educational levels, are grouped 
into sections for grades K-6, 7-8, 9-12, and for junior and community 
colleges. Development of students' expected mastery of the Russian 
language and culture is traced in an outline of sequential language 
instruction programs. Emphasis is given to individualized instruction 
and the development of listening, speaking, reading, and writing 
skills. A bibliography and a list of sources of audiovisual and other 
instruction materials are appended. (CK) 
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INTRODUCTION 



OuidaHms fop Foreign Language Education in the Seventies was 
inspired by the need for change In foreign languages at a tine when 
humanistic and educational values are being questioned. The philosophy 
that languages are best learned when begun In early childhood and 
continued over a span of years fonns the basis for developing these 
guideline? which Include all levels of the school system from 
kindergarten through grade twelve. As part of the continuum In foreign 
language studies, consideration was given to community colleges in an 
attempt to unify language programs at that level. 

The new guidelines are designed to Improve » expand and broaden the 
base of foielgn language learning to meet present day needs* They 
provide for fully articulated and sequential programs in the languages 
most commonly taught la Illinois schools, French* German* Italian^ Latin* 
4lu8sian and Spanish* and were formulated by a committee of master teachers 
in each of these languages. They may serve to provide direction for 
colleges /ind universities which train teachers for the elementary* junior 
and senior high schools. Likewise* they may serve as a model for 
developing ethnic language programs in Illinois and may be used in 
continuing education programs. They are intended to establish a solid 
b;.se for foreign language study as an integral part of the core 
curriculum. 

The culture component which has been written into the guidelines 
will take students beyond the structure of the language the> are 



studying and will acquaint them with the habitat customs and values of 
the people In their everyday environment from historic times to the 
present. It offers an opportunity for cross-- cultural studies in a 
pluralistic society and emphasizes the affective domain as well as the 
cognitive. 

Much thought was given to suggested approaches in methodology. 
Emphasis is being placed on the psychological aspect of foreign language 
learning through individualizing instruction. The development of the 
student *s talents and Interests in acquiring the skills of listening* 
speaking » reading » and writing another language is a vital obJr.ctive. 
The importance of second language learning for evary child in the state 
and the benefits derived from it are clearly set forth in A !iei3 Rationale 
for the Teaohinn of Foreign Fjonnuoff^B in ItlinoiB: A Humanistic View 
which preceded the writing of Guidelinea fo:!* Foreign Language Education 
in the Seventies. 

New programs with Insight into career education and personal 
enrichment are Important to meet the current need for foreign languages 
in national and international relations. Teachers are encouraged to 
collaborate with their colleagues in other discinlines to develop programs 
which include the basics of language l^arningt pronunciation, functional 
grammar and vocabulary. These programs should be adapted to the 
particular course, and should be practical and sufficient for the 
student's needs. 

For the enthtisiastic teacher who is aware of the importance of 
foreign languages and sensitive to the needs of students, the new 
guidelines should provide incentive, motivation and opportunities for 



creativity in foreign language ^tudy. Ic la hoped that creative teachers 
will introduce mini-courses to stimulate the desire for second language 
learning in students not enrolled In regular programs. Where thero Is 
team teaching in related! subject areas, units for Individualization of 
instruction may be included in leaxning activity packages designed to 
arouse interest and increasn motivation for foreign language study. 

At » tine when Illinois is engaged In a national public relations 
program to bring foreign languages to the "market place," Guic^elinea for 
Foreinn Lanrmae Eduoation in the Seventies is a step in the right 
direction in bringing about change in foreign language education in 
Illinois. It is the firm belief of foreij^n language educators that the 
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maturity of our country can be best aemonstr^ited by the ability of its 
people to appreciate, understand and speak *:'\e languages of their 
forefathers and respe^ct the languages and . .tltures of other peoples In 
the American mosaic. 



FOREWORD 



The role of Foreign Language education In the United States Is 
becoming vitally Important in everyday living. Through the atudy of 
languages, students gain the rich experience of real communication with 
other human beingi and an understanding of individual differences to the 
extent, perhaps, that no other discipline can offer. It prepares them 
with a mature response to the diversity of world cultures and the needs 
of our American pluralistic society. Learning language is learning people! 

In an age when people are seeking identity and wishing to rediscover 
their roots, world communities are awakening to the necessity of learning 
about themselves, as well as the cultures and languages ol their neighbors. 
To meet this challenge, educators should engage in bringing about a 
change in attitudes and emphases in foreign language education to insure 
its benefits to ail Americans. 

Guidslinee for Foreign Language Education in the Seventies provides 
an opportunity for schools to participate in the Illinois experiment to 
coordinate language programs and implement the atudy of languages in the 
total curriculum at all levels of learning. This office is grateful to 
the various conmiittees of Illinois foreign language teachers for their 
leadership and dedication in making these guidelines possible. 
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RUSSIAN GRADES K~d 



Tho introduction of the study of foreign languages into the kindergarten 
and element'*ry curriculum is vitally important for the mastery of a foreign 
language. Students of this age are uninhibited, and have great ability to 
imitate sounds and lee a automatically by mimicry. Tliey are easily motivated 
and receptive to learning b;' repetition. 

« 

Learning a foreign language at this level helps students gain insight 
into languages and a better understanding of English. Tt acquaints them with 
culttires other than th^ir own in a unique and intimate way. It helps them 
understand and appreciate people different from themselves » and I'or students 
with R\i88ian background, it keeps alive a pride in their Russian heritage. 
Also, it establishes a sound foundation for advanced study of Russian in 
later grades. 

The ultimate suco^sn of an elementary school R'Jissian program depends in 
largf measure on the vay in which the foreign language skills acquired at this 
level are utilized :ind further developed in the Junior end senior high 
schools. It IS the duty of every Russian teacher in the elementary school 
to woric closely with the Jiuiior high school teachers in the district foi the 
benefit of titndents. Smooth transition con be achieved between the difT*^rent 
levels by articulating programs. Individualized programs or special sectio*i« 
shovU.d be introdiiced to meet the needs, abilities, and interests of the 
students « 

Learning Objectives : Grades K-3 
Students should be able: 

♦ To demonstrate good listening habits und oral con5)rehension 
of vocabulary and sentences within the student's range of 
experience to approximately 230 wordo. 

To pronounce correctly words appropriate to the gre.de level 
and engage in simple dialogues relating to grc'etings, telling 
ages, and naming colors. 

Exa£[q)le : 

KaK Te6H aoByr? Vleun acByT Hjkok, 
Kto 3T0? 3tc mom yuMTenb, 

To sing a selected group of children's songs. 

To read and understand words and simple phrases and 
ser.cenceb. 

To understand and appreciate basic aspects of Russian 
heritage and tradition. 

To demonstrate knowledge of sentence structure end 
correct use of nouns, verbs and pronouns, 

. . 9 
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To demonstrate a limited knowledge of ciilture and literature 
of Russian-speciiing countries, including the family, home, 
seasons, events of the year, towns and ""tillages, school and 
shopping, songs, rhymes, manners, poems, fairy tales, legends, 
how children of the same age live, their daily routines, holi<- 
days, games and activities. 



Teaching Strategie s 

• Emphasis should be ^ n tue audio-lingual approach with as much 
student participation and involvement as possible. The 
atmosphere shoiad be ^V^yfxa, playful, and personal, making use 
v>f games, records, felt boards, films, filmstrips, competitions, 
songs, dances, dramatizations, dialogues, tape recordings, guest 
speakers from Russia, foreign exchange students, and club exchange 
drawings . 

The learning process should expose the students to new 
vocabulary and should concentrate on presenting the material 
through drawing, copying, filling in words, completing 
sentences, and repeating correct Russian. Writing should be 
delayed to the upper elementazy grades. 

Iieaming Objectives : Grades U-6 

Students should be able; 

To demonstrate good listening habits and on understanding of 
sentences and simple stories presented in Russian utilizing 
audio-visual aids* 

To ask and answer questions based on the student *s experience 
with a working knowledge of approximately ^00 words by the sixth 
grade. 

To speak Russian with reasonably corr^ict proniuiciation, intonation, 
and rhythm. 

To maintain a simple conversation, using vocabulary adready 
presented to the claso. 

To form answers rmd questions rela!;ing to familiar subject 
matter. For example: 

Kyjia TU UA^mb? H HAy AOuoii# 

To describe pictures and scenes, sing songs, recite poems or pairts 
of stories with expression and correct intonation. 

To read and comprehend elementary stories in Russian. 

To write simple sentences > short stori-^s and para^;raph3 vithin 
the student's experience, using correct verb fom and noun 
endings, using correct spelling and punctuation. 
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Suggested Activities 



Among the standard activities usef\il in teaching basic language skills 
are the following: 

• Listening to tape recordings of spoken Russian. 

• Oral and silent reading practice based upon materials in the text 
and upon carefully selected supplementary re&dings. 

• Oral participation in skits and in mini-dramas* 

• Dictation of familiar materials* 

• Written descriptions of familiar materials. 

• Written descriptions of classroom objects* pictures, slides, and 
scenes from films* 

• Carefully composed coxq>letion exercises. 

• Presentation of basic grammt.tical rules in English* 

• Presentation of cultural topics in English* 

• Frequent use of audio-visual aids, partic?il&rly of films which show 
Moscow and Leningrad, the architecture of modem and old Russia, 
and the more exotic areas of the Soviet Union* 

Teaching Strategies 

In keeping with the short attention span of students at this level, the 
lessons should provide a variety of activities of short dxiration in order to 
retain the student's interest and afford sufficient drill to achieve the 
objectives* 

Oral and silent reading should be delayed xuitil students have firm control 
of sound patterns. A conscious effort, hovev#ir, should be made to emphasize 
accurate pronimciation when t^^ student is introduced to reading from textvial 
materials* 

Extensive utilization of audio-visuals at this level is very effective 
in acquiring the listening-comprehension and speaking skills, and is highly 
recommended. 

The alphabet should be introduced gradually, and reading and writing held 
to a minimum at this level. 

Evaluation Process 

The evaluation process should include the followliig areas: 

< Correct pronunciation 

• Asking and answering questions 
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• Vocabuleiry developzodnt 

• Following directions 

• Oral reading 

• Writing from dictation 

RESOURCE MATERIALS 
Non-text\ial : 

• Felt board, chalk and blackboard* crayons and colors 

• Picture books 

• Clippings from magazines 

• Tapes, filmstripst slides, and records for instructional 
purposes 

• Cultural films 

• Work sheets prepared by teacher (especially for K-3 level) 
Supplementary : 

• Geis, Darlene, ed.. Let's Travel in the Soviet Union (Chicago: 

Children's Press. 

• Grimm^ The. Brothers » The Bremen Musicians (Moscow: Detskaya^ 1966) • 

• Rubin, Rose^ and M# Stilman, eds#t A Russian Song Book (New York: 

Random House » 8ed«)» 



RUSSIAN GRADES 7-6 



RUSSIAN GRADES T-8 



As an intermediate stage between the elementary school and the senior 
high school, the Junior high school Russian program shows characteristics 
of both. Junior high school students continue to enjoy active participation 
in the form of games, songs and dramatization, but are also introduced to 
fozmal graiamar. The objectives should be adapted to the ability, needs, 
and interests of the students at each grade level. 



LISTENING AND SPEAKING 

Learning Ob.lectives 

Students should be able: 

• To comprehend the language spoken at normal classroom speed 
within the limits of the vocabulary and grammatical structures 
presented in the text and by the teacher. 

• To reproduce simple sentences orally with acceptable pronunciation 
and intonation. 

• To demonstrate orally proper stress placement on syllables. 

Oh roBopwT* 
CeroflHfl 

. i'o correctly apply the rules of akan' e. 

• To pronounce vowel sounds correctly depending upon their position 
in relation to word stress. 

To pronounce reasonably correctly the soft consonants. 

. To use correct intonation patterns in statements and in q.uestions 
answerable by "fla " or "HGT ". 

• To form and answer simple questions based upon familiar material, 
such 8Sl 

3flpaBCTByMTe» 
KaK noxcMBaeTe? 
CnacM<5o, xopomo. A bh? 

^'rO 3T0? 
KtO 3T0? 

y Te(5fl eCTb..»? 

Uto tm flejiaeuib? 

Tm roBopwuiB no-pyccKM? 

KaK Te(5H soByT? 

KaKOM ceroflHH aeHb? 

Kanan ceroflHH norofla? 



• To know basic counting one - twenty. 
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• To participate in such dialogs as appear in the textbook and retell 
them in simplified form* 

• To iise actively such basic grammaticcd concepts as: 

• gender 

• verb conjugations I and II in the present tense 

• attributive adjective agreement in nominative singular 

• the system of declensions of nouns 

• basic functions of the individual cases . 



Suggested activities 

Listening to tape recordings of spoken Russian. 

Oral and silent reading practice based upon materials in the 
text and upon carefully selected supplement aiy readings • 

Oral participation in skits and in mini-dramas* 

Teacher presentation using blackboard, overhead projector, 
pictures, and charts 

Oral and written structure drills* 

Small group or individualized study, using study sheets. 

Drill at the blackboard by part of the class while others 
write at their desks. 

Games: Russian Scrabble 

"Round the World'*. This game may be adapted to many 
kinds of drills. To use Russian-English vocab^xlary 
drill as an example, the following rules apply: Students 
sit either at their desks or in a circle. One student 
takes a position behind the student in the first row. A 
word is given in Russian, and the student who gives the 
proper English translation mov'es to the next position. 
The first student to go through the entire class is the 
winner. 

"Spill and Spell". This game can easily be constructed 
by cutting 15 one-inch cubes of wood, constructing a 
letter-frequency chart from the basic text, and printing 
those letters on the faces of the cubes. Scoring and 
rules can be made up by the students themselves. 

"Baseball". Drills of various types must be arranged in 
order of increasing difficulty. Students divide into 
two teams and compete as follows. Student one from 
team A tries for a home run. He must then complete four 
^ steps (four drills) of increasing difficulty to get his 

run. If he had tried for a single, he would need only 
to complete the first drill, and a "double" would require 
successful completion of two drills, as a "triple" would 
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require three. If a student misses » he is "out". Three 
"owts" brings the other team to bat, and the game may be 
played for as many innings as time allows. 

"Buzz". This game is useful in teaching numbers. Students 
line up and are given a "buzz" number. Students then line 
up and count off, but must say "buzz" instead of a,ny 
number divisible by that number or any number having that 
numeral in the figure. For example, if seven is the "buzz" 
ntunber: ...15, l6t buzz, l8, 19» 20, buzz... Students vho 
either say the wrong number or say a number when they 
should buzz, or buzz when they should say a number, are 
out, and the game is played until only c-ie student remains. 

Evaluation Process 

• Oral testing using questions related to the individual student 
Oral testing on items of a general nature 

• Oral testing requiring the oral summarization in Russian of a 
dialogue/ conversation or narrative 

Oral testing requiring the giving of directions 

• Ora3 testing requiring the transformation of statements into 
questions or commands 

WRITING AND CiRAMM/lR 

Learning Ob.lectives 

Students should be able: 

ffo recognize and reproduce in script all letters of the Russian 
alphabet, and to link them correctly in .riting. 

To write correctly familiar sentences from dictation. 

• To write correct sentences demonstrating subject-verb agreement 
and noun-adjective agreement in at least the nominative singular. 

To conjugate correctly verbs belonging to group I and II. 

• To demonstrate correctly in writing basic functions of the 
individual cases. 

N. CTyaeH T MajibWMK* 

G. 3to KHwra CT.vfleHTa . 

D. H Mfly K CTyaeHTy . 

A. H BMJKy CTyaeHTa . 

I. 71 roBopw CO CT.yjieHTOM . 

P. Oh roBOpMT o CTyaeHTe . 
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Suggested Activities 

• Students practice reproducing in script Russian letters by copying 
cextbook material* 

• Students take dictation on familiar material* 

• Students perform written exercises reinforcing subject-verb agreement 
and noun-adjective agreement* 

VLbah qMTa KHHry, 

Bepa roBop xopooio* 

KpacMB jiavna ctowt Ha cTone. 

Bojibm OKHO B KOUHaTe# 

• Studentb write descriptions of familiar objects, people, and activities* 

Evaluation Process 

• Dictation by either filling in blanks as a passage is read, or full 
dictation of previously studied material* 

• Students take English-Russian and Russian«English vocabulary quizzes* 

• students take multiple-choice test on material covered* 

• Students translate full sentences from English to Russiui* 

CULTURE 

Learning Objectives 

Students should be able; 

• To demonstrate a basic knowledge of the geography of the Soviet 
Union. 

• To demonstrate some knowledge of past and present-day ways of 
daily life in the Soviet Union* 

• To understand and tell about Russian customs and holidays. 

• To name a few important Russians and tell something about them. 
Suggested Activities 

Teacher presentations on cultural topics, 

• Viewing of films depicting life in the Soviet Union* 

Students choose a topic from a teacher prepared list, reads 
pertinent material reserved in the library, and gives a short 
report in class, 

ERIC 



13 



ield trips to Russian cultural sites , local Russian church, 
\U33ian restaurants, artistic performances of Russian dance, 

L'ii.llv?t , Jong. 

• Lir>ten tc and sing along with recordincs of folk sonc-'* 

• r.*:uient3 int'orviev/ n^livv. Russians in the local comxnunit/. 

• ♦iii^n^ii hnrt; iruUvi lual cultur^^ assignmouta and present Uu^lv 

• :lt.u;lentj who have boon to the fJoviet Union raay tell about their 
•»xv.or i t?nceo • 

. ;*t.-KK'rin3 indicate or. ari outline raap features of the Soviet Union 
•if-ilied in tho ccur/.e, 

. :>.ulei;ts talk or vrite about characteristics of objects or 
Vehaviors that are typical of Russian culture. 

. ;:tudents define such words as flaMB, AepeBHfl| CTyfleHT, yueHMK 

in terras of the Russian culture. 



iriDIVIDUALIZED INSTRUCTION 

The teaching of Russian in grades seven and eight can be individu- 
alized in respect to learning rate, method, course content and/or 
instructional objectives. Since the first few weeks of beginning 
instruction involve teaching basic phonetic contrasts and sound-symbol 
correspondences which all students must master during this period, 
individualization will be restricted primarily to pacing* 

As the students progress, however, learning activity packets or 
modules must allow thei:; to tailor their programs to their individual 
neeis or interests. For example, a student may choose between either 
a deiuctive cr an inductive approach to a unit on Russian structure. 
3y 3eleotir.*5 the correspondinis; learning activity pacKets, students can 
err.pr.asir.'^ partiov;iar lan^aa>7e skills, such as oral fluency or reading 
acilfty to meet their needs and interests. 
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RESOURCE MATERIALS 
Basic : 

• Fayeri Mischa H., Basic Russian ^ 2nd ed« (New fork: Pitman 

Publishing Corp«» s,d«}. 

• Liapunov, Marina, A-LM Russian (New York: Harcourt, Brace 

Jovancvichi 1970) . 

Supplementary: 

• Fayeri Mischa H.| and Aron Pressman, Simplified Russian Granmiar 

(New York: Pitman Publishing Corp. , 1963). 

• Geisi Darlene, ed.| Let's Travel in the Soviet Union (Chicago: 

Children's Press ^ I96U). ^— — ^— . 

C/rirun, The Brother;:, The Bremen Musicians (Itosccv: 

• ::urr-r» riennet:; E. , 0:1., Vci?-^*:;; Conterxcrary :"cviet :;!;ori 

:ri*?n , (Nev Yor/. : Harcourt, Brace, and V/orid, l-)66). 




RUSSIAN GRADES 9-12 
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t'v Junior liigh :3.?h'^'>L progr Th^'iv? is less r^jliance on ^UiueSt Jonr,:5 , 
as*a .*:*uti,:ationi5t howov*?rt ai»,' more attention givun to formal grammar. 

In the senior high school, mini-courses oiid individualized mate**ials 
offer excellent opportai\itles fox meeting the diverse needc o^ all students, 
college bound or net. is highly recommended that studentc continue the 
study of Rur^sian throug.: all four years of high school, oithcr in formal 
classes or by independent study and individualization of instruction. 



riRST YEAR 
Lir;TE:aaG AMD SPEAKING 

Ir ' arn in^ J c o t i v ^^z 

.■*r,•;i^^ntB should be able: 

• 7j ^i:iaor3t^;nd and r^^spond to eler^ontary clas;iroom commands. 

MiiTaliTe, no»:any;icTai 

nepeuenuTe c pyccKoro ua aHr;iMricK;^:iii 

l!nH/e K nocKei 

n;!i:i'.!Te ynpa';f:HeH;ie b Texpanii? 
OTBeuaiiie ua ace Bonpocu no-pyccKwi 

i"r.:*-'\:vi 'it; i r»j:*: .:n'l -xi ^ro:.ri '-tt'jly t.o 'it ^*^ran^^•:i in !v-i:'.: ; -j.: 
/: u ^'^^r-:;';rrr/),' .^i^mm*, r:von f:ur.iiiar vocvabuLary, ^.ri I 

: :•• • r* i .;y ^ l-'^bloj. 

ii.; . i:.;.-.: 'xar't.Ly b-^wo^'-:; voi-^'-l 'Uii voi:'ol<\:j ron^:c:^l^::^ . 

:* V '-i': ..'iry ^n. i j-rij'.r .* i ^n:; I'O'ir; i i:, nh*v fir;;t year tox-: -...K, 
rtnp^BCTB.y/Te , i<aK bu noytinaeTe? 

CqOHb npWKTHO HO 13 HaKOMVtT bCH • 
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r> * ?h 'la ir.qui'irn r^bout faniiy r.^rrbern$ directions i ; a st nngc 
oityi ai.i ordorihf a :nea; ii; a restaurant.. 

• To relate facts about familiar objects or situations. 

To use correctly conventional idioius u/id expressio:;S which have 
been studied previously. 

• To participate in dix'ected dialogue with acceptable accuracy iind 
©peed. 

Suggested Activities 

• Oral repetition of et ex*cise drillSt practiced aloud with partner 
or partners . 

cltMd^nts act out the dialogue or parts of the dialogue in front 
of the clasi). 

• :"t■.uien^3 fomuiate questions to be answered by peers or the 
•^^eucher. 

• Ctudeuts participate in playing games and ^iinging. 

.'tudf^nts act out mini -drarrias based on the ciiapters in the textbooK 
r^rtaining to such t'^pics a^j asking for direct: oni? in a strange 
?ity, ordering neuls in restaurants, making inquiries at the 
trair; station. 

1 i j^.^-nin*^ by r.-.J t i pie-choice questicru:, body r.oVf.-ir»^.'nt , 
r-j: M.rc-^i^h dravini^j, a:\d i'ict';re items, 

T-;.-:'^ : r .r/in-:! -it icn» : r>*:c!;at Lon and stros:^ through mimicry, 
^:.^^T•.Jri^'l^icn, cral .^:\ i 7i::u'tl cuon^ readings ar*d wri*t*:?n tost:?. 

RKADi :ri 

?, t 'xdc^ t: 1 3 o ho ul d b e ab I e : 

Z^": know iho b'tterr? of the Prussian alphabet and thoir* respective 
r?-;n'l valuos within tho scheme of Russian orthography and in 
rvl'i*. i':n to word n tresis. 

7. ':,.r.;:r*'hond vhilo r^.-adin^ nilontly, without extensive trana- 
al'Vid u i.a.-j^u^^- -.j-.n^ojod of far.iliar natori.'il. 
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• To it.C'/rstand recos.binat i onit c f previously learned vocabulaiy 
and .:*:r\ict.urca • 

• To demonstrate on avarcnotvj of th^? syntactic' significance of 
RiSijiap .^ace cndingc. 

• '^o read with comprehension materials containing a limited number 
of unfamiliar cognates an*^ new vocabulary or structural items. 

Suggested Activities 

• Student associai,ce rounds and symbols by rcF ding aloud with correct 
pronunclatior previously memorized dialogues or narratives. The 
text may appear on an overhead transparency, the blackboarc?, or 
the printed page. 

• Stude-nt reads the same materials phanging single vocabulary items 
successively until the whole passage has been changed. 

Student read? recombined materials aloud. Such materials can be 
used subsequent.ly for dictation. 

Evaluation Process 

• Reading comprehension can be tested by rultiple-choicc^ > true-and- 
fa.Tse, and appropriate-inappropriate items. 

• The degr^^o of correctness of ^he student's pronunciation and 
intonation can be tested by utilizing a checklist while the 
student reads aloud. 



WRITING 

Learning Objectives 

The student should be able: 

To recognize and reproduce in script all letters of the Hussiai; 
alphabet, and to link them correctly in writing. 

• To write correctly familiar sentences from dictation. 

?o vrxto correct sitnrl*- sentences demonstrating subject-verb and 
nominative novm-adject i ve agreement in the singular and plural, 

?^!onofloii MajibMWK wrpseT b ctyT6oji# 
Bepa n\o6v[T BaH!o# 
WfiTh npwroTOBnneT xopouiMW o6ejx% 
CeronHH xopomaH noroflat 
JlenyuiKa wneT cnnTb. 

*i:rly ••lom-'ritary r-iie^ of orth'^^grur^iiy ?ind j -m -^tuation. 




?0 



T.^ -lo wrir V'M'i exorcijv.i f.hat ii/'clve 'iimple replacement, negation, 
ch'jx.^^o -y: tor-To^ ri:iling in appropriate endings* 

qHTBTb H MMTQ 

TM MMTa 

MM MMTa 

OH UHTa 

Kto He mvta ceronHH? 

Dtiepa n mhoto pa^OTa # 

Cugge;)tod AGtivitif>£$ 

:Jtuci.>nt copies far.iliar materials • 

L^t idont writes dictation. 

nt/idont writes ecf>rci3^?s involving simple replacement items, 
negation, change of tense* supplying appropriate endings. 

?!yal\4atlon ? rccejc: 

The evaluation process should include: 

r-'* -•I'itioM by either ?"illing in blanks as a passage is read, or 
fill dvo^atic;; of previounly studied materials. 

Jral or written q i^^sticns on familiar topics to be answered in 
writing in Russian. 



."tudenm should be able: 

T: doteraino the gender and number oT nouns in the nominative case. 
7^ r»*:'0(^niz ^asic paints ot* speech and their f^^ction in the 

T' o.'.J ig^it'- 'And '■rs.r ir. context rer:ular verbn of both conjugation::; 
iu tit Lv^Uot th'^ rr^/o^^nt t^nn^^ 'Jiid th'* past tenses of selected v^^rbs 

7 d*^?Iin--^ n^uru, pr:jnoins* and adjectives in at least four cai^"*s i 
tr.-; jir;rular, a;id to und^.^rstand the primarj' function of these cases 

•^-n:"*r'iot noi^'itivo ::«;ntence:; , unin^; double; negatives where 

r.:rKor JT^ H;mero He Muraio, 
:!;!KTo He 3HBeT Moero opaia* 
/I H^iMero He noHWMaiOt 



• To understand and use three ways of indicating possession: with 
possessive pronoun-adjectives, with the genitive case, and with 
"In .V r'"^'"^ -^•-••i'^''' thors^ in" type of constructions. 

Moil OTeu MHoro pa(5oTaeT, 
KHura CTy;ieHTa Ha crone. 

y Hero KpacKBUM aBTOMo6iinb* 

• To understand tho functions of the prepositions B_, HA, and Y. 
To understand the correct substitution of pronouns for nouns. 

HOM TaM. Ok Taiyi* 

Fjtp KapTH? OHa Ha cxeHe. 

Okoko dojibuioe. Oho OTKpuToe. 

JIflAH pa6oTaeT na $a(5pMKe. Oh ycTaeT, 

ilBepb saKpuTa. OTKpoU ee. 

To be aware of numerous English-Russian cognates and to recognize 
them. 

MaMa 
nana 

TaKCM 

Teaxp 
jiaMna 
MaiuMHa 

aSTOMOdHJIb 

napK 

npoijeccop 

JlOKTOp 

Suggested Activities f 

T xr.her presentation using blackboard, overhead projectors, 
pictures, and charts. 

Oral and written structure drills. 

Tndiv L ;iual i Z'"^d stu.ly sheets. 

• r-: j*-.uraj. «i:n.ly;: i r.y 3* iidont:; , nrao'-ico'l on nimple senl.MV^'.-.: 
'i.'.i ;i.ra.^.*3 fr;.-. -.'.-x^b-ok, or writ ♦•.en on the blackboard. 



Trar.'ili' i :n fr.-.rr. :','.\rl to Huj^iaii an'' P'r?.UHn to Knrlii-.h, 

i T '; • •^■-.■f .'-' ••'."-''..1 ?t.;v-.'rir:(.' pertinent frrom.'ialical r.ateri'iT. 

: i I', i :;. \y •■['.'■..'■r r'Ulir.^: in blankj '.i' n \.B,f''r,n{;o is rvfia, .. »■ 
I'x'.l i;7'.Hti-:n :' : r-r/i iy cnudiel material. 
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It ir^ iniportant to remomber that in the initial stages of studying a 
foroigr; 1 -.r^gUsago, tho acquisition of linguistic skills is in itself a 
cultural c-bjtvot ive. A people's language is the most complete expression 
of its juituro. 

Students t'h.ould be able: 

• To der.onstrate a basic knowledge of the geography of the Soviet 
Union. 

To demonstrate seme knowledge of past and present-day ways of 
daily life in the Soviet Union. 

To ^onder^tand and tell about Russian customs and holidays. 

• xO name a few important Russians and 'tell something about them. 
Suggestpg Activities 

Teacher presentations on cultural topics. 

• Viewing of films depicting life in the Soviet Union. 

Students choose a topic from a teacher-prepared list, read 
pertinent material reserved in the library, and give a short 
report in classt 

Field trips to Russian c^oltural sites, local Russian church, 
TMr^sion restaurants, artistic performances of Russian dance, 
ballot, song. 

Listen ;:o and sing along with recordings of folk songs. 
Interview native Russians in the community. 

students have.* individual cultural assignments and present their 
findings to the class. 

."tudonts who have been to the Soviet Union communicate their 
knowledge and experiences to the class. 

Ctudents indicate on an outline map features of the Soviet Union 
3 1 tidied in the cour^^o. 

• * * i i • • r , ^ * * 1 1 /. ' r V/ r f *" *7 'ib ' i*^. '?h -t r t ^ r i r* *" i o n c r ob ^ ^.'^ ^ t r5 c r 
':.'.-r;^f.vi':rr: tr.'it are typi.:^ii of Russian culture but different 
:*rjr. Ar.orican. 
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• Students define such words as Jiaua, flepeBHfl| ytieHMK, CTyjieHT 

in terms of the Russian culture. 



INDIVIDUALIZED INSTRUCTION 

In the initial stages of Russian instruction the process can be 
individualized in respect to beaming rate, course content* and even 
instructional objectives. 

Beyond the phonetics stage, the individual student's pr^ogram can be 
tailored through learning packets, modules, or other plans 'o suit his 
needs and interests. Some will be interested chiefly in orj.1 fluency* some 
in reading, some in translating, some in certain aspects ol Russian life. 



SECOND YEAR 
LISTENING AND SPEAKING 

Learning Objectives 

Students will be able: 

• To comprehend familiar short sentences and phrases spoken at 
normal conversational speed. 

• To respond correctly to short questions with near-native fluency. 

To retell stories they have read, using correct grajumar and 
structures. 

• To express themselves orally, simply, and correctly, within the 
framework of their vocabulary on general topics. 

To begin to speak creatively, forming their own sentences, rather 
than mimicking those they have heard before. 

Suggested Activities 

Student answers questions based on dial'ogue, carries on a 
conversation, paraphrases content of dialogues or short stories 
in narrative form. 

Student creates dialogue or narrative using familiar vocabulary 
and structures when given a conversational stimulus either oral 
or visual. 

Student memorizes, recitec, arid discusses Russian poetry. 

rival nation Process 

Pronunciation, intonation, and fluency can be tested by having 
groups of students hold a conversation in front of the class. 
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Record, if at all possible, students' conversations, and use 
these recordings for students' self-evaluations. 

Test speaking and imderstanding by using visual chart of actions, 
places, and things as stimuli • 

Test speaking and understanding by asking questions both of a 
general as well as of a very specific nature. Response must be 
appropriate to the context and correctly spoken. 



READING 

Learning Objectives 

Students should be able; 

• To read familiar material from the printed page with moderate 
fluency and with pronunciation approximating that of a native 
speaker. 

• To read for comprehension at a moderate rate of speed, given 
familiar vocabulary and constructions. 

• To use a passive reading vocabulary of approximately 1,200 to 1,600 
words, deriving meanings from context without using the dictionary 
until all other means have been exhausted. 

Suggested Activities 

Student reads intensively in class short readings of progii essively 
greater difficulty. 

• Student occasionally reads aloud short segments of ocxt. 

Student leaixis in class how to read extensively materials con- 
taining new vocabulary and structural items in context, and through 
inference comprehends the main points. 

Evaluation Process 

Multiple choice tests in Russian on previously read niaterial. 

Multiple choice tests on unfamilar reading selections, answer items 
being different from expires sions found in the reading matter but 
still familiar to the student. 

Tests in which student answers in English orally or in writing 
questions on assigned reading material. 

• The student translates underlined words or phrases in context. 
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Learning Ob,1ectivos 

Students should be able: 

• To maintain and further develop previously learned writing skills. 

. To write from dictation previously examined material, applying 
correct spelling. 

• To write answers to familiar questions. 

• To write summaries of selections that have been read. 

To tagin to write creatively, forming their own sentences » rather 
than mimicking those they have heard before. 

Suggested Activities 

• Student formulates questions that are fully appropriate to answers 
provided by the teacher. 

• Student writers a simple paragraph on oral or visual stimuli. 

. Student rewrites a model paragraph, with changes in person, tense, 
simple stylistic elements. 

. Student rewrites dialogue in narrative form or narrative in 
dialogue form. 

. Student reads a brief selection dealing with everyday life and 
writes a summary. 

Evaluation Process 

. Dictation from previously studied material. 

. Paraphrasing previously studied material. 

• 'n^uent ion-answer tests of various kinds. 

. Writing a short composition in class on a subject read or discussed. 

. ':r;:v rod:: ^ prefixes, cuffixoiS, and principles of void 
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To have a basic understanding of the Russirui case functions as 
tney apply to nouns, adject ivest and pronouns. 

• To conjugate common verbs in all tenses, and to demonstrate 
correct subject-verb agreement in written and oral work. 

• To conjugate and use correctly reflexive verbs. 

H yMusaioCbt 

CxyjieHTM BCxpetiaioTCfl KajKjibiM fleHi># 
MaTb AOxcKTCH Ha mhan. 

• To understand and use correctly actual (determinate) and habitual 
(indeterminate) verbs of motion. 

Bepa HecSx KHwry nouoK. 

MsaH uaCTO hocmt kiimfm aomom^ 

CeroflHH OH JieTMT b MocKBy# 

Hfljifl tiacTO nexaeT s JleHMHrpa;i# 

JleTK xoflflT B uiKony^ 

Maib MflCT B uiKOJiy ceroflHH^ 

To understand the concept of aspect as it relates to verb tenses. 

• To distinguish perfective and imperfoctive infinitives given as 
aspectual pairs. 

nwcaTB - HanncaT** 
6paTb - BaaTt 
BCxpeuaxB Bcxpexuxb 

To distinguish between adverbs and long and short adjectives in 
form and function in a sentence and to place them correctly, 

llBaH xopouio uwxaex^ 
Oh xopouiMM cxy^eHTt 
-Hy M xopom tub xU|- CKaaajia Mauia# 

To know cardinal and ordinal numerals. 

To tell clock time. 

Suggested Ar:tivitios 

Ctudonts participate in oral and written completion and substitution 
exercises . 

Students work in groups using charts and study nhoets. 

'*'.'l-r/.- : 'tr* : * : ; 't*^ : ]i:.r"i^xr/' \ 'i\ ^r*i*"^ry j ract i - vi t!i r--' ..r i-- i 
structure drills. 

C^tudents practice structure analyses on available,* texts. 

ERIC 
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Teaching Strategies 

• Teacher presentation 
Peer group teaching 
Laboratory experience 
Group learning 

Independent study and individualized instruction 

Evaluation Process. 

Tests involving completion and substitution items. 

KpacMB ROU, 

Oh bmamt xopom khmfk, 

y Hac 6onhm uiKona, 

y MsaH ManeKbK cecTpa. 

Mh paCoTaeM oweHt xopoui . 

Bepa MflgT Men/ieHH , a MsaH 6mctp • 

fl Mfly K 6a6yniK b 'jxepeBH • 

Tests involving proper choice of aspect of verb. 

Ka5KflbiM fleHb H (math) b uiKOJiy, 

Tenepb h ( CejKaTb) aomom, 

Bu iiacTO (exaTb) b ropoa? 

CTyaeHT MHoraa (sajiasaTb) sonpoc, 

Tenepb h (wMTaTb) KHiiry, 

H yme CnpoqMTaTb) OTy KHwry, 

Test understanding of word formation through word analysis 
determining prei'ixes, roots, suffixes, endings. 

Tests involving the correct choice between adverb or adjective. 

CTyjieHT paCoTaeT otieHL xopom • 

Oh xopom cTyaeHT, 

Oh CescHT 6ucTp . 

JleHb ceroflHH cBSTn , cwneT cojiHue. 

Pano yTpoM, Kor^a y«e (5ujio cseTn , h BCTaji, 

Tests requiring the correct choice between long and short form 
adjectives. 

CULTURE 

Learning Objectives 

Students should be able: 

To sing Russian folk songs. 

ERIC 
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To name a few important Russians and tell something about them. 

To react accordingly to authentic Russian social conventions in 
ordinary situations, such as greetings, compliments, condolences. 

To identify characteristics of Russian culture as they become 
evident from films, travelogues, slides, pictures. 

To recognize some of the outstanding landmarks of major Russian 
cities and to know something about their cultural and historical 
significance. 

Suggested Activities 

Students are assigned reports on the history of some of the major 
Russian cities. 

The teacher lectures on some of the outsttwiding Russian, landmarks 
while showing slides, filmstrips, or pictures. Students take notes. 

Students are assigned outside reading on Russian customs and family 
life. 

Students are assigned outside reading on important Russians. 

Evaluation Process 

Students report their findings from outside reading to class. 

Students demonstrate, orally or in writing, their awareness of 
Russian cultural characteristics upon viewing films, slides, 
travelogues. 

Students act cut mini-dramas replicating situations that require 
appropriate greetings, socied attitudes, compliments, social 
conventions. 

Students tell, orally or in writing, about landmarks of major 
Russian cities. 



THIRD YEAR 

In the third year, students continue mastering basic skills: listening, 
speaking, reading and vriting. More common idiomatic expressions and voca- 
bulary should be introduced in order to develop ease in comprehension and 
usage of the language. This will also serve to provide a comfortable insight 
into traditional and contemporary Russian cultural values. 

Inaepery>nt an-l/or individual study should be incorporated into the 
program as aii opportunity to expand individual interests. 
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LIGTETJiriG AND 3PEAKING 

Students should bo able: 

• To understand all previously studied material when it is recombined* 

• 7 J comprehend Lhe general content of disconnected and sustained 
diacourBf?. 

• To express themselves with moderate fluency. 

• To use correctly common idiomatic structures in oral work. 

• To participate in guided discussion on topics related to class 
receding, visual experience, and extra-curricular activities with 
appropriate questions, answers, or rejoinders. 

• To summarize short dialogues or narratives orally ♦ 
Suggested Activities 

• Student listens to recordings of stories, poetry, songs prepared 
by native speakers. This is in addition to recordings which 
accompany textbook. 

Student participates in sustained conver^'^ations of increased length 
and speed. 

Student gives oral reports and summaries on familiar material. 

Student expresses ideas orally using appropriate grammatical forms 
characteristic of the language. 

• Students act out mini-dramas, simulated situations, such as at the 
market, at a store, at the travel agency, much of which will 
involve specific cultural content in terms of eveiyday lif(?. 

r'valuatiJn FrO':ess 

Students a53k and answer questions on the content of a rooordiriir 
which they have just heard. 

Studontr, present oral summaries of recorded conversations or 
rercr^s, u:>ing a r.inirr.al number of notes, 

'if^r.t oj^eikinr ^Kil! by askin^^ 'iicitioni; on familiar topics » 
r.iteri 't: wiiich ::^ud':nt:: have read rn-viou^ly. Evalua'.f? In-" 
"ivrw^'v: ir. t- rr!:;* 2V c:^rir:;and of vocabulary -ind litructur^s 
*i:.:.r..: r i *iV-/r:-\: , /; • 'iu \ -vV-r'tl 1 :*iu*;:i.;y. 



30 



READING 

Learning Objectives 

student should be able: 

• To read aloud familiar material with near-native fluency and with a 
pronunciation approximating that of a native speaker. 

• To use the dictionary as a reading resource tool and know basic 
grammatical terminology in Russian in order to recognize dictionary 
abbreviations. 

• To read aloud with proper intonation demonstrating awareness of 
meaning. 

• To read materials in Russian which have a Vocabulary and level of 
difficulty commensurate with the individual student's interests 
and abilities. 

Suggest<^d Activities 

Extensive reading aloud to practice good intonation. 

Extensive reading outside class for expansion of vocabularj'^. 

• Student reports to the class ideas gained from outside reading. 

Evaluating Process 

The evaluating process should include testing that corresponds to the 
various objectives and activities listed above, including appropriate means 
for testing achievements in independent and/or individualized study. 

The student's reading performance should be evaluated not only in terms 
of comprehension of the material read, but also for intonation, pron'.4nciation, 
and overall fluency. 

• Multiple choice of true-false items on outside readings. 
Questions p.nd answer tests of various kinds for comprehension. 
Checklist-type evaluation of student's intonation and pronunciation. 

WRITING 

Leorning Object iven 

Student should be able; 

T.> j^rr^n^lly ccrrx..on idio-nalic ;:tructuroc; in written work. 

To write nhort original passages using familiar vocabulary and 
correct constructions. 
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To ::\^^\ \. and i >i:i('t.u:ir...» .^orre^'tly . 

• write LJ^urirnurieij ct' n;ati?rial read. 

• ntudont (iocs directed writing, changing the familiar to the formal, 
participial clauses into relative clauses t direct speech into 
indirect speech. Materials selected for this purpose should not 
oxceed the ninimum levels of difficulty, unless individual student's 
abilities warrant greater difficulty. Individualized work then 
determines the activity. 

Mto th Aejiaeiub? 

^iTO BM nenaeTe? 

Oh ncprjia roBopiiT npae^y. 

Oh cKaaaji, mtc oh Bcema roBopuT npaauy* 

iJ':-:.^ t'j.k-\7 rio*.e:: ii\ nu^^nia:^. on re-iding mtoriai or lecturer ^ui 
vri*.»*o r'ur*r.:;ri'"'n jt! ^^jj^': in Russian. 

wri^e:-; .U>:.t,orL: t:) a friend in Russian. 

.'■t. ■*.]••:;•■ '^'\koc3 fill dio^.■it i::)n on reconbinod !r*atoriai# 

..i-\'i*. vri^'^i* 'A ['?^*:»..'r ordtTin^^ bookG» nagazinos, or 

rv^'iii'i; :;^•••f::n^ I yr/.-nt; :^*^ekint* inforaation fron aulhoriti'^L*. . 



/V Mtiv ti'Jt'J.^iJn ^v-o^. on recrcmb in»'^d iriateriai. 

'♦,\i-r^/.j r'-wriV"; :.art iciiaal claui>03 into relative clauses. 

i.^a^'ibmiK, M*/TaH;n:ii;t KHwry ^ CTyneHT^ 
MajibuiiK, KOTopu;: m^raer khhtj^ CTyneHT, 
!1 roDOpM;! c •i^^oHiuiiHo;! I MMTaiomeii raaexy* 

Oh CK?i3a;i: " I aaaTpa 6yji;; b ropone*" 
Oh CK'-jnan^ ^T0 oh aasTpa fj./ne? b repose* 

: !'i J . :* v-.':at "i ■ ar;; ".v- i^ ti-rai f -r^-tfi i .^at, i on ^ p'irr*' 'lat. l- , 
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ORAI^MAR 

Students should be able: 

• To decline nounst pronouns, adjectives in all casest singular and 
plural, and to demonstrate the correct noun-adjective agreement* 

• To understand and correctly use basic formations of degrees of 
comparison of adjectives and adverbs. 

• To linder^tand and correctly use prefixed verbs of motion* 

' To know most of the frequently used prepositions and the cases 
which they govern. 

To iinderstand and reproduce constructions of relative clauses. 

• To roeogni^e adjectival and adverbial participles, and to under- 
stand their functions. 

To have control of the basic requisites for changing direct speech 
into indirect speech: change of person, change of verb tense, 
conjunctions, pai'ticles. 

• To construct various types of subordinate clauses. 
To construct indirect questions. 

To demonstrate an awareness of different ways of expressing the 
passive*, 

Su ggested Activities 

Teachor pre-sents new material using blackboard and charts. 

otudents participate in oral and written structure drills. 

Ctudentc atudy individually or in small groups using study sheets. 

Students practice structure analysis on material in textbook. 
h'valuat ion rroc-^o^ 

2'tudcnts rewrite a simple conversation into indirect discourse. 

^^•;^-nti: co^iI.I^"-^^o * *^nt items in which they isupply the correct form 
ariy ^- f the pro.Mxod v-?rbs of motion. 

/f ii-ri'.;: '^omi.irio ::irr.r:b:* >>.T»tenc»js into compi'.^r s-'ntencos containing 

ERIC 
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• Students demons t rate knowledge of all declensional endings through 
directed rewriting of textual passages i composition, grammatical 
analysis., rmvinitivf^ fill-in and completion items are also 
appropriate. 

CULTURE 

Learning Objectives 

Students should be able: 

' To evaluate the authenticity of statements made regarding Russian 
culture. 

• To relate Russian culture to our ow society and to other disciplines 

• To sense Russia's contribution to the world of literature, science, 
art, music, dance. 

Suggested Activities 

Students are assigned specific readings on cultural topics; in 
classroom discussion, they practice the application of evaluative 
techniques as indicated above. 

Students listen to lectures, or read about famous Russians, about 
important places or events in the history of Russia or its national 
life. 

• Students listen to recordings of music by Russiar* composers. 

• Students discuss cultural items based on films, filmstrips, and 
other resources depicting Russian life. 

Evaluation Process 

Identification tests of various kinds ar? appropriate: picture 
identifications of famous places, buildings, art objects; identi- 
fication of musical pieces and/or composers, stories, and authors; 
events in the national life of Russia. 

Tests involving descriptions uf famous places, buildings, art 
obJects> events. 

FOURTIi YEAR 
LISTEIIIKO AND SPEAKING 

Learning Objectives 

To comprehend recordinfs of native speakers on topics similar to 
or related to class readings. 
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• To distinfturh nuancon of meaning indicated by different emphases 
and intonation. 

• 7- -;rr.rr-!u-r;'i filr. :^:.un•.l * riokr. when viewing filmn specially geared 
to faculitatin^^ aural com{ rohen;3ion such as travelogues and 
dramati;;ations of ntories. 

• '^0 participate in spontaneous discussion of topics related to class 
r^adinr^s, films, ^nd extra-curricular activities with appropriate 
questions, answers or rejoinders. 

• To summarize short anecdotes, narratives, film sound tracks. 

• To eaz'ry on a sustained conversation on familiar topics. 

/>u,:;ge5ted Activities 

• ntudents view film and subsequently discuss content. 

• r>tudents GO through oral exercises that implement change of memiing 
through different emphases and intonations. 

KaK OH cjxenan oto? 
KaK OH cuenan 3To? 
KaK OH caenan bto? 
KaK oh cuejiaji 3To ? 

Bbi SHaeTe^ ero wnamvi^ (5paT jiw 3to CAe/ian? 
Bu SHaeie^ 3T0 nvi CAejiaji ero MJiaAOiiti^ 6paT? 
Bu 3HaeTe^ cjienaji jim 3to ero ujiaAuiviii 6paT? 

• Discuss topics related to class materials, films, or other realia 
with questions and answers. 

• Read and re-tell anecdotes. 

• Carry on a sustained conversation on familiar topics. 

Evaluation Process 

• Tests involving comprehension of material heard or read could be 
in question-answer form. 

Have student present cral summaries of recorded conversations, reports 
on films, or stories read, 

GRA?^iNL\R Pdid vmrTii:G 

Learning Ob^^oct ives 

To ro^'^'^frnine a'iv:incod crumrji^ical constructions ' written work, 
under:' '.ar dint' nh*it r»-ioh constructions rarely exist in the spoken 
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Punctuate correctly. 

recognise and use in written work the subjunctive and the 

7j forr. and nri-- {?crr*»ctly the imperativoij. 

7c.- write let-^er.':; unin^ the appropriate rormr. and lanf,uacc. 

.".tudont writes structure drills and analyzes sentence structure. 

."tuient pu:;:?tuate.^ correc?tly dictated sentences • 

/*-;do:".t rec::>t^nir:o.T and uses the subjuncti'/e and the conditional 
ir. written forrr.. 

Bowcb^ He ynan jim 6m BaHH« 

Uomna 6hi Bepa xenepfc norynHXb, 

CoMHeBawcb, MT0'5i: M^aH Hannca/i MHe. 

H ^'A^an 6m ^ ho y MeHH Hex KHwra, 

licxiM 6n OHa noiiOKjia/iai OHa ysMfleiia 6u ero. 

Gtui'nt forms and uses correctly the imperative in writtan work. 
He KyuiaiiTe xau MHoroi 

nOCMOXpW B OKHOi 

OxBewa;'. na Bonpoci 
i'y/iflUxe Ka^jiMr. jieHbi 

rt.l'^nt writes letters and summaries of stories using correct 
r*ra::-r.ar. 



T'-^nt all known ^rrommatical structures in written work, 

'Ine rr/4Lt irl*^.* choice test:; requiring the selection of correct 
vx*i • ^ '^n fcrrr.s. 

*.*:i ."*r: n^ud'^n* ccmronitions an i letters for correct written forms 



CULTURE 

A:." r^.'-i^orrii*^'* t»v bari- historical d^'Y'-dopments and trac»^ 
r I r.'^Vi'^n'*-- to rr^.C'»nt-day Toviet lif«'. 



on 



Ao^iuair.* 0'.i with maj.;r anroctn of the culture , p;eography, and customtJ 
of t!i^> *rfR. 

vi.i..;i: Jtudit\> luid r-.j^ortii on rar^ous Russian peoxjle, 

.'tMUorit writr-3 in English on a specific aspect of Russian life, 

:-tndont narr.es and reports either orally or in written form on a 
fa*T4CU.^ R-ission author, painter or composer • 

rtudont reports on independent study material as assigned by 
teacher. 

Student traces Rus:^ian history and identifies main events leading 
to present day Russia. 

ntudont prepares a map of the UG3R showing physical features, 
political boundaries, und economic resources. 

•^aching r» ratogi'e:> 

Teacho ^ r.res en t a', i on . 

: »;or rrc'ip teach in/". 

L ah 0 r 'i t o x t ■ e r i o n c a . 

^•r-' i --^ rrn ri^. 

! r. i -r r-'-rit. , :y ! :.r:ii. v i 'i i'i : "i ;>'d ln:^Vr'ir»t ion. 
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i:: d: visualized instruct ion 

I'l'it- teachir.£ oi' hu^iiar. in grades nine through twelve can be individ- 
ualized in respect co learning rate, method, course content and/or instruc- 
tional cbjectivos. Since the first few weeks of beginning instruction 
involve teaching basic phonetic contrasts and sound-symbol correspondences 
which all students must master d'oring this period, individualization will 
be restricted primarily to pacing. 

As the students progress, however, learning activity packets or modules 
must allcv them to tailor their programs to their individual needs and 
interests. For example, a student may choose between either a deductive or 
an inductive approach to a unit on Russian structure. By selecting the 
correspondinc: learning activity packets, students can emphasize particular 
language skills, such as oral fluency or -eading ability to meet their 
needs or interests. 



FIFTH-YEAR ADVAIICED PLACEIffiNT 

At this pcint, the student should be offered maximum opportunity to 
pursue his individual needs and interests. Some students will prefer to 
fcllcv the prescribed Advanced Placement Programs, while others are more 
interested in contempor:,'- events, scientific Russian, or commercial Russian, 
Individualized programs and mini-courses are the best means for meeting 
these needs with present teaching resources, 

RESOURCE MATERIALS 
Basic : 

• Fayer, Mischa K., Basic Russian , 2nd ed, (New York: Pitman 

Publishing Corp., s,d.), 

• Liapunov, Marina, A-LM Russian (New York: Harcourt, Brace 

Jovanovich, 1970). 

Supplementary : 

• Bcgatcva, G., Practical Russian , 3rd ed, , (Moscow: Foreign 

Language I-^blishing House, I96O), 

• Bond, :tto, et. al., eds.. Graded Russian Readers (Boston; 

D. C, Keath, I962). 

• Chekhcv, A. ?., The Cherr?/ Orchard (London; Bradda Books, 

1962) . 



, Kasr.tanka (Moscow: Detgiz, 196O). 
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• Clement, Alexis, Learning Russian Through H^-imor (New York: 

Pitman Publishing Corp., 1962). 

• Fayer, Mischa, and Aron Pressman, Simplified Russian Grammar 

(New York: Pitman Publishing Corp.v 1963). 

• Fennell, J. L. I., The Penguin Russian Course (Baltimore; 

Penguin Books, I961) . 

• Geis, Darlene, ed.. Let *s Travel in the Soviet Union (Chicago: 

Children's Press, I96U). 

• Gogol, N. v.. The Overcoat (London; Bradda Books, I963). 

• Grimm, The Brothers, The Bremen Musicians (Moscow; 

Detskaya, 1966). 

• Harley, N., Start Russian by Talking (London; Bradda Books, 1963 ). 

• Harper, Kenneth E., ed. , Hew Voices; Contemporary Soviet Short 

Stories (New York: Harcourt, Brace, and World, I966). 

• Hingley, Ronald, ed. , Soviet Prose (New York: Pitman Publishing 

Corp., 1959). 

• Iwanik, John, ed. , Russian Short Stories (Boston: D. C. Heath, 

1962). 

• Katzner, Kenneth, A Russian Review Text (New York: Random House, 

1962). 

• Maltzoff, Nicholas, Russian Readin&s and Conversation (New York: 

Pitman Publishing Corp., 1959). " 

• Marshak, S., Mister Twister (Moscow: Foreign Language Publishing 

House, 19591! 

• Novash, ftichael, Rodnoye Slowo (Lakewood, N. J.: Slavic School 

Book Co., s.d.T! 

• Pargment, Lila, Beginner's Russian Reader (New York: 'itman 

Publishing Corp., 1963). 

• Poltoratzky, M., u ussian. Second Book, Civilization (l-Iilwaukee: 

The Bruce Publishing Co., 1965). 

• , Russkaia kul'tura (Milwaukee: Bruc? Publishing 

Co., 1965!! 

• rulkina, I. M. » A Short Russian P.eference Grammar (Moscow: 

Foreign Language Publishing House, I960). 



* • I _j 
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• Pushkin, A. S., Evgeni.1 Onegin (London: Bradda Books, I962). 

. , Selected Verse and Prose » trans, by John Feanel 

(Baltimore: Penguin Books, I96U). 

• Reavey, G. , ed. , The New Russian Poets (New York: October House, 

1968). 

• Rice, T. A., A Concise History of Russian Art (New York: Fred- 

erick A. Praeger, Inc., 19^3). 

• Robinson, Ceroid T., Rural Russia Under the Old Regime (New 

York: The Macmillan Co. , 19^9) • 

• Rubin, Rose, and M. Stilman, eds., A Russian Song Book 

(New York: Random House, s.d.). 

• Scholastic Book Services, The Soviet Union (New York: 

Scholastic Book Services, 1962). 

• S oilman, Galina, and W. E. Harki.ns , Introductory Russian 

Grammar (Waltham, l';ass.: Blaisdell Publishing Co., 196k), 

• Stilman, Leon, Russian Verbs of Motion (New York: Columbia 

University Press , 1963) . 

• Swick, Edward, Vacation in Moscow (New Yoz-k: McGraw-Hill, 

1966). 

• Turgenev, I. S., f'lUMU (London: Bradda Books, 1963). 

• Turkevich, Ludmilla B. and V. Tschebotariof f Bill, eds., Russian 

Readers (Princeton, N. J.: Van Nostrand and Co., I962T! 

• Vilgelinir.a, A. A., The .Russian Verb, Aspect and Voice (Moscow: 

Foreign Language Publishing House, 

Yacobson, H., Conversational Russian (Boston: D. C. Heath, 
1965) . 
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RUfSIAI'I - Junior and Comranni^-y College 



In formulating programs for Junior and community colleges, courses 
should be geared to the needs, interests, and abilities of the students^ 
Because students enter college with a variety of preparations and back- 
grounds in language study, individually prescribed instruction is vitally 
important. Teachers should conduct personal interviews with students to^ 
ascertain their particular interests and accommodate the learning objectives 
to their needs. 

The basic language objectives are the same as those for the Junior and 
senior high schools, lir.tening-comprehension, speaking, reading, and 
writing, omphaBizing the cultural aspects of Russia and the Soviet Union, 
both pa^^t and present. These objectives can best be accomplished by pro- 
vidin^r -^n opportunity to use the Russian language in a genuine cultural 
cont^.'^x^. 

Ilie ,^^u:.lolines for the two-yoar college program in Russian are divided 
ir.to rh^'o'•^ r-aric, jcrrosponiinr to threo phases of inntructicn. Phaser^ I 
'in:i rr r-^T r»-'.".'?nt ^ tvc-yoar boi'i.nning and int'^rnedi ate soriuonco, and I'liar'.- 
TTT 5.: n ivar^cei cT'^r:^^:: t'^-^r :7tudent3 enteri.ng with aavancoJ 
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• Shopping for toiletries, clothing, and food. 

• Cc\oriu 
Ordering a moal. 

Oi rec-^t ions and travel. 
R'-?:rr"a*<ional aotivitit:^!;, 

i't\i(\<*ut:: irnouLd be able: 

Tc V'.'':\i f^uniliar material orally with acceptable pronunciation 
rui ] intonation. 

To comprehend readiiif: i'^olections composed of previously studied 
vocabulary and ntruotures in a rocombined form. 

To giv*.:- the En^lir>h translation of underlined words or phrases 
in paragraphs or sentences from selections previoiisly read. 

V/riting 

Within the context of the 1,000 to 1,200 word minimum vocabulary, and 
within th*' grammatical and syntactical limitations of Phase I Russian, the 
student should be able: 

To reproduce sentences dictated by the teacher. 

To respond to questions asked orally in Russian by writing an 
appropriate sentence in Russian. 

Tc restate short dialogs and narratives. 

To translate sentence:: from Englisn to Russian. 

ntvid.'-nt^ hav».> oasic con'^rol of the following structures of 

Russian: 

Th" •-WO verb eonJuF.aticns , mixed-ccnjugation verbs, and the ft»w 
archaii^rr.c enco^inter*-jd in standard speech. 

The ir.cerf'vct and perfective aspects. 

CMOTpOTb / nocMOTpeTb 

6paTb / BSHTb 
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• The past, present, and future tenses. 

• The indicative, imperative, and conditional forms. 

• Verbal adjectives and verbal adverbs (adjectival and adverbial ^ 
participles). 

• High frequency verbs governing cases other then the accusative. 

• Verbs of locomotion: "walking" ajid "vehicle" verbs. 

• The declensional patterns, in all six cases, singular and plural, 
of masculine, neuter, feminine I, and feminine II nouns, with 
both hard and soft stems, and such irregular forms as the 
neuters, the aHKK / HKPIK masculines , and the eHOX / HTa 
masculines. 

• Cardinal numerals. 

• The declensional patterns of relative, personal, reflexive, 
reciprocal, and interrogative pronouns. 

KOTOPUH 

KOToporo 
KOTopowy 

KOTOpuil 
KOTOPUM 
KOTOPOM 

The declension patterns of possessive, demonstrative, definite, 
and interrogative-possessive (uew ) pronoun-adjectives. 

The declension patterns of hard and soft adjectives, orthographi- 
cally "mixed" adjectives, and ordinal numerals. 

Comparison of adjectives and adverbs. 

6HCTpo / euCTpee / 6oJiee (5hctpmm 
CoraTUM / <5orawe / weHee (JoraTuii 

High Frequency prepositions which govern the genitive, dative, 
accusative, instrumental, and locative cases. 

Standard word-order, grouping of elements within the clause. 

The construction of subordinate clauses. 

The basic noun suffixes and their meaning. 

Multiple negatives. 

Oh HMKoriia He padoxaeT^ 



OH 




KTO 


qxo 


ero 


ce(5H 


Koro 


^ero 


euy 


ce<5e 


Kouy 




ero 


ce6H 


Koro 


TITO 


KM 


C0(50H 


Keu 






ce^e 


KOU 
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Culture 

Every effort shoxxld be made to acquaint the students with: 

• The past and pregent system of values in the foreign cixlture, which 
affects family > society » economy » politics » and education in the 
Soviet Union. 

• The ways in which these values affect everyday life. 

• The ways in which natives reppond to common situations, such 
greetings, compliments ^ and condolences in authentic socieuL 
situations. 

• The most important differences between polite American behavior €Uid 
polite behavior by a Soviet Russian in the same circumstances. 

The basic historical development of Russia and the influence of 
the past upon present-day Soviet life. 

• The geography of the Soviet Union and its various regions. 
Suggested Activities 

• Careful utilization of the materials and exercises presented in 
the text, both orally and in written form, in class as well as in 
homework assignments. 

• Maximi.> utilization of language laboratory facilities using the 
tapes designed to accompany the text book and supplementary 
material designed by the teacher. 

• Utilization of slides and films in both Russifii and English, in 
order to integrate into the course language material and cultural 
insights. 

• Presentation in class of reports on topics chosen by the students. 

Evaluation Process 

Although every performance by a student in the classroom provides an 
opportunity for evaluation of his progress, frequent quizzes provide the 
student an opportunity to review and to reenforce his knowledge of Russian. 
Such quizzes might be oral or written, and might include multiple choice ^ 
true-false » quest ion-answer^ or translation items. 

PHASE II 

LEARNING OBJECTIVES 

Listening and Speaking 

Students should be able; 
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• To follow a lecture, conversation, or film based on the vocabulary 
they have studied. 

• To converse informally with a speaker of Russian. 

• To speak with comprehensible pronunciation and intonation to a 
native-speaker. 

• To answer questions in Russian about the material they 'e studying. 

• To converse about every de^ situations. 

• To express in simple Russian their ideas on matters of interest to 
them. 

Reading 

Students should be able: 

• To read aloud with accuracy the material they are studying. 

• To read material in a variety of styles. 

• To read for meaning narrative passages of average difficulty with 
minimum use of the dictionary. 

• To understand the concept of "word families" and infer meanings 
from familiarity with the roots. 

• To do close reading of short assigned passages, demonstrating 
precise understanding of content and syntax. 

Writing 

Students should be able: 

• To write an informal letter in Russian. 

• To summarize in simple Russian reading material previously 
ab signed. 

To translate accurately into Russian idiomatic English sentences. 

• To write correctly short compositions in Russian. 

Grararoar 

While maintaining command of all grammar covered in Phase I through 
continuous review, students should gain mastery of the following areas: 

• Forms of less frequently used nouns, verbs, and conjimctions. 

- 4^ 
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• Verb prefixed and their meanings « 

yxomrh / bhxouktb / bxoamtb / nepexoflUTB 

• Active use of the various compounds of the verbs of locomotion i 
carxyingt and bringing. 

' Various ways to express the passive. 

Tyr npoflaiOT raseTw* 

B 3T0M paMOHe npoMSBOjwTCH yrojii* 

ilaua 6una npoAaua KynuoM# 

• The proper use of quantifiers: adverbs versxis adjectives for 
••Many"» "few". 

' Declension of cardinal numerals. 

^ Patterns of agreement in numeral-plus -no\in combinations » depending 
on the syntactic function. 

' Patterns of agreement in numeral-plus-adjective-plus-noun com- 
binations t depending on the syntactic function. 

• Less frequently used prepositions. 

• Various types of siibordinate clauses. 

• Changing direct speech into Indirect speech. 

Construction of indirect questions. 

^ • Finer points of grammar ^ for example qTOCu clauses containing 

infinitives versus htoCu clauses containing past tense con- 
structions. 

Proper tense euid aspect in subordinate clauses. 

SUGGESTED ACTIVITIES 

Student Activities 

' Engage the teacher and other class members in an exchange of the 
day's happenings. 

• Prepare a resume and practice it aloud in order to deliver it to 
the class smoothly and cleco^ly. 

• Prepvire and present skits and dialogs. 

• Listen to Russian language radio programs, and use every opportunity 
to see Russian films. 

ERIC 



* Head "both familiar and new material aloud to develop better 
pronvm<:iation and intonation. 

* Write character sketches to build vocabulary and to increase 
knowledge of adjectives. 

* Take advantage o." every opportxmity to use Uassian outside the 
classroom. 

Teaching Strategies 

* Create an atmosphere where spoken Russian is both expected and 
enjoyed. 

* Conduct as much of the class as possible in Russian. 

* Speak in Russian as often as possible with individual students. 

* Utilize visual aids to provide a basis for Russian conversation. 

* Utilize visits by native speakers as subjects of interviews in 
class. 

* Prepare special materials for students who need remedial or 
advanced work. 

* Promptly evaluate oral and written expression. 

* Be available to students who need special help, g^jd dance, or 
practice. 

EVALUATION PROCESS 
Some specific forms of evaluating studen>;8' progress include: 

* Essay tests on reading selections. 

* Compositions on assigned topics or student-selected subjects. 

* Oral presentation of dialogs and skits. 
Impromptu teLlks on topics suggested by the teacher. 

* Imformative talks given with aids such as slides, films, and 
other visuals. 

* Oral or written reports on out;3ide reading. 
Summaries of axjvies, short stories, letters to a friend. 

PHASE III 

A typical class may consist of students who have completed the preceding 
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phases of Rudsian in high school, transfer students desiring humanities 
credit, or language majors. Consequently, this Phase is \>o\md to be more 
stt dent-centered than Phase I or Phase II • Programs should be personalized 
and individually guided. 

Despite such diversity, Phase III should include most of the following 
general objectives > Students should be able: 

• To understand all previously studied material when it is recombined* 

* To discuss cultural topics in Russian. 

* To distinguish nua^.^es of meaning arising from different intonations « 

• Td demonstrate the ability tc comprehend long and complex sentences 
when presented orally. 

* To increase vocabulary comprehension, active and passive, through 
reading. 

• To recognize the variety of ways in which the main thames of the 
culture are reflected in everyday patterns of living. 

* To show an awareness of how age, sex, social class, and area of 
residence affect language us£% 

• To demonstrate their ability to understand the present-day role 
of religious and political groups in the Soviet Union. 

* To evaluate the authenticity of statements made regarding Russian 
culture. 

* To understand the role of nationalities within the Soviet Union. 

• To understand the role of education in Soviet society. 

• To relate aspects of Russian-Soviet culture, in oral and written 
work, to various disciplines of learning; i.e., the social studies 
and humanities. 

SUGGESTED ACTIVITIES 

Listening to taped Russian language broadcasts. 

Listening to recorded dramatic performances or readings of 
literary passages. 

Intensive conversation practice. 

A combination of conversation and composition. 

Take notes in Russian. 
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• Visual aids, handouts, prograoaied instruction packets, and such 
materials as are available in packet form from AATSEEL may be 
useful. 

• Cultural concepts may best be presented by the utilization of 
slides, films, tapes and records. Students who have studied or 
traveled in the Soviet Union should be given the opportunity to 
talk about their experiences. 

• Individual students may present reports on specific topics of 
interest to them. 

RESOURCE MATERIALS 

f'tost of th** titles given as resource materials for grades 9-12 are 
also appropriate for Community College students. 
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A SELECT BIBLIOGRAPHY OK THE TEACHING OF RUSSIAN 



Reference Books 

Muller» V. K., English-Russian Dictionary (New York: E. P. Duttont 
and Co. 7 1965) . 

O'Brien, M. A., New English-Russian and Russian-English Dictionary 
(New York : Dover Publishers » 195^). 

Oshegov, S., Slovar russkogc iazyka , Tth ed. (Moscow: Sovetskaia 
Entsiklopedia, 19b8) . 

Gmimitsky, A., Russian-English Dictionary (New York: E. P. 
Dutton, 1959). 

General Methodology 

Allen, D. > and Rebecca Valette, Modern Language Classroom Techniques 
(new York: Harcourt, Brace, Jovanovich, 19T1). 

Chastain, Kenneth, The Development of Foreign Languages Sk,:,ll3 
froai Theory and Practice" (Philadelphia: Center for 
Curriculum Development, 1971). 

Grittner, Frank, Teaching Foreign Languages (New York: Harper 
and Row, I969). 

Manger, Thomas, Applied Linguistics — Russian (Boston: D. C. 
Heath , I96I). 

Moulton, William G., A Linguistic Guide to Language Learning 
(New York: Modem Language Association of America, 
1966). 

Nelson, Robert, et al., "Motivation in Foreign Language Learning," 
Report of Working Committee II, Northeast Conference on 
the Teaching of Foreign Languages, 1970. 

Politzer, Robert L., Foreign Language Learning: A Linguistic 

Introduction (Englewood, N. J.: Prentice-Hall, 1970) . 

Rivers, wilga M. , Teaching Foreign Language Skills (Chicago: 
The University of Chicago Press, 1968). 

Testing 

Kemk, Edith, "FLES Testing," The French Review > 33: ^5-52 
(October 1959). 
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Lado, Robert, Languai^e Testing; The Constniotion and Use of 
Foreiffi Languap:e Tests (New Yorkl Longmans, 196k) . 

Pinisleur, Paul, "Testing Foreign Languf.ge Learning," 175-211* in 
Albert Valdman, ed.. Trends in Language Teaching 
(New York: McGraw-Hill, I966). 

Valette, Rebecca, Modern Language Testing; A Handbook (New 
YorK : Harcourt, Brace and World, 196?) . 

Culture 

Black, Cyrile, The Transformation of Russian Society; Aspects of 
Social Change Since 186I (Cambridge, Mass. : Harvard 
University Press, i960). 

Brooks, Nelson, "Teaching Culture in the Foreign Language Class- 
room," Foreign Language Annals « Vol. I, No. 3 (March 
1968). 

Curtias, John Shelton, The Russian Church and the Soviet State, 
1917-^0 (Boston; Little, Brown and Co., 1953). 

Ivancvski, S. L. , Ekonomicheskaia Geografiia Rossii (San Francisco; 
I'^danie Sviato-Kirillo-Mefodievskoi Russkoi Tserkovnoi 
Gimnazii, 1961*). 

Jackscn, V;. A. Douglas, Soviet Union (Grand Rapids, Mich.: 
Fideler Co., I963). 

Lado, Robert, Linguistics Across Cultures (Ann Arbor » Mich.: 
The University of Michigan Press, 1952). 

Meade, Betsy, and Oenelle Mcrain, "The Culture Cluster," Foreign 
Language Annals , Vol. VI, No. 3 (March 1973). 

Ilcrtheast Conference on the Teaching of Foreign Languages, Other 
Words, Other Worlds , Reports of the Working Committees, 
1972. 

Treadgold, Donald W. » Twentiet h Century Russia (Chicago: Rand 
McNally and Co., I96I). 

Vylie, L. , et al. , "Six Cultures — Selective and Annotated Biblio- 
graphies," in J. W. Childers, et al., eds.. Reports of 
Surveys and Studies in the Teaching of Modern Foreign 
Languages \New York; Modem Language Association of 
America, 1970). 
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Individualized Instruction 

Allen, Edward David, and Rebecca Valette, Modern Language Classroom 
Techniques (New York: Harcourt, Brace, Jovanovich, 1971). 

Altman, Howard B. , ed. , Individualizing the Foreign Language Class- 
room (Rowley, MasaTi Newbury House, 1972). 

and Robert Politzer, eds.. Individualizing Foreign 

Language Instruction , The Proceedings of the Stanford 
Conference (Rowley, Mass.: Newbury House, 1971). 

Gcugher, Ronald L. , ed. , Individualization of Instruction iA Foreign 
Languages: A Practical Gui'de' (Philadelphia: Center for 
Curriculum Development, 1972). 

Grittner, Frank M. , and Fred H. LaLeike, Individualised Foreign 

Language Instruction (Skokie, 111.: National Textbook 
Company , 1973) . 

Logan, Gerald E., Individualized Foreign Language Learning; An 
Organic Process (Rowley, Mass.: Newburj* House, 1973) . 

Northeast Conference on the Teaching of Foreign Languages, Sensi" 
tivity in the Foreign Language Classroom , Reports of the 
Working Committees, 1973. 

Pease, David v;., "Independent Study of a Foreign Langua.je at Levels 
One and Two in High School/' The Modem Language Journal . 
Vol. LV, IIo. 2 (February 197lTi 

Politzer, Robert L. , "Toward Individualization in Foreign Language 
Teaching," The Modem Language Journal , Vol LV, No. U 
(April 1971). 

P.einert, Harry, "Practical Guide tc Individualiza\ '.on," The Modern 
Language Journal . Vol. LV, No. I; (April 1971). 

Valette, Rebecca, and Renee S. Disick, Modern Language Performance 
Ob.lectives and Individualization: A Handbook (New York: 
Harcourt, Brace, Jovanovich, 1972). 

Performance Objec tives 

Hoetker, James, "The Limitations and Advantages of Behavioral Ob- 
jectives in the Arts ai^d Humanities," Foreign Langua/^ie 
Annals , Vol. Ill, No. k (May 1970). 

y^ger, P.ol;ert F. , Preparing Instructional Objectives (Belmont, 
Caii:'. : Fearon FublisherSt 1970). 
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A'.i.ii :)-'Vi5.-iul Tochr.i 

Huebner, B. Theodore. Audio-Visup.l Techniques in Teac hing Foreign 
Languages (New York: New York University Press, I96I). 

Northeast Conference on the Teaching of Foreign Languages, Sight 
and So'ond! The Sensible and Sensitive Use of Audio- 
Visual Aids , Reports of the Working Conunittees, 19d9 ) • 

rLES 

Allen. Edith M. . "Foreign Language Below the Ninth Grade: What 
Are We Doing?" The Modem Lanr.uage Journal . Vol. L, 
No. 2 (February I966). 

Da£ir.er. Paul E. . et al.. "FXE^3: A Guide for Program Review." The 
Modem Langua<?e Journal ' Vol. LIT. No. 1 (January 19o8). 

Erikascn. Marg'uerite. et al.. Fcrei^ Lan guages in the Elementary 
3chocl (Englcwood Cliffs. N. J. : Prentice-Hall, 196'*). 

Finocchiaro. Maiy, Teaching Children Fo reip Languages (New York: 
!'caraw-Hill. 19CU ) . 

31aaie, Vaul M. . "The Establishment of Foreign Language in Junior 
High 3choci," The Modem Language Journal , XLV. Wo. T 
(October I9CI) . 

3oracn, Oakley J., et al.. Challenging the Superior Students by 

Makinr. the Study of Russian Available in the Elementary 
::.chocl CurriciOiAtr. Via Television (Salt Lake City: The 
University of Utah Press. 1963). 

Fall naie 

bro-^., lua C. . Understanding Other Cultures (Englewood Cliffs. 
::. ?rentice-Hall. 1963). 

Uardesty. F-ichard T. , and George E. Smith. Translating Foreign 
Laitguages Into Careers; Vocational. Op portunities for 
Hi ffl School and Collor:e students of Modem Foreign 
Languages ( Bloomington , Ind. : Indiana University 
Press. 

Huelr.er, S. Theodore. Opportunities in Foreign Lax ii^uage Careers 
(New York: ■'niversal Publishing Co.. 196^*). 

Vf'hy Jo:>;>ny Shcold Learri Fcre i^y; Leriguages 

(Philadelphia: Chi 1 ten. i9tl) . 
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Sherif, J-one L. , Handbook of Foreign LanguaTO Occupations (New 
York : Regents I'ubiisi-iing Co., I966). 

Journals 

ACTFL Review of Foreign Language Education 

American Council for the Teaching of Foreign Languages 

62 Fifth Avenue 

New York, New York 10011 

American Foreign Language Teacher 
Advancement Press of America, Inc. 
1300 Lafayette East 
Detroit, I4ichigan 1*8207 

Foreipn Language Annals 

American Council for the Teaching of Foreign Languages 

62 Fifth Avenue 

New York, New York 10011 

The Modem Language Journal 

The Modem Language Association of America 

62 Fifth Avenue 

New York, New York 10011 

NALLD Journal 

National Association of Language Laboratory Directors 
Ohio University 
Athens, Ohio Up 701 

rublicdtions cf the Modem Language Association 
The Modem Lai guage Association of America 
62 Fifth Avenue 
New York, New York 10011 

Russian Language Journal 
Department of Russian 
University of V/isconsin 
East Lansing, lichigan U8823 

The Slavic and East European Journal 
University Press 
University of Wisconsin 
Madison, Wisconsin 5'* 315? 
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SOURCES OF PRINTED MATERIAI5 



American Association of Teachers of Slavic 

and Eastern European Languages 
Department of Slavic Languages 
University of Arizona 
Tucson, Arizona 85717 

Four Continent Book Corporation 

156 Fifth Avenue 

New York, New York 10010 

Harcourt, Brace, Jovanovich 

7555 Caldwell 

Chicago, Illinois SOCkQ 

Pitman Publishing Company 

20 East hCth Street 

New York, New York 10017 

Programmed Language Instruction, Inc. 

U2 USth Avenue 

Woods ide. New York 11377 

Russian Language Specialities 
Box 

Chicago, Illinois 6o6dO 

Viktor Kamkin 

11*10 Columbia Road. N.W. 

Washington, D. C. 20009 



SOURCES OF AUDIO-VISUAL t-IATEPIALS 

Artkino Pictures 
165 West U6th Street 
Suite 910 

New York, New York 10036 

isrkeley Teaching Methods 
P. 0. Box 76 

Island Park, New York 11558 

Brandon International Films 
20 East Adams Street 
Chicago, Illinois 60603 
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Contemporary Films 
(328 Custer Avenue 
Evanston, Illinois 60202 

Denoyer-Geppart Company 
5235 Ravenswood Avenue 
Chicago, Illinois 606U0 

EMC Corporation 

180 East 6th Street 

New York, New York 10010 

Encyclopaedia Britannica Educational Corporation 
U25 North {Michigan Avenue 
Chicago, Illinois 606II 

Goldsmith's Music Shop 

301 East Shore Road 

Great Neck, New York 11023 

International Film Bureau 
332 South Michigan Avenue 
Chicago, Illinois 6o6gU 

t'!ogulla Camera and Film Exchange 

235 West 56th Street 

New York, New York 10019 

Museum of Modem Art 

11 V/est :;3rd Street 

New York, New York 10019 

liational Council of American-Soviet Friendship 

156 Fifth Avenue 

!Jew York, New York 10010 

National Textbook Company 
8259 uiles Center Road 
Skokie, Illinois 60076 

Teite"' Film Corporation 
i;10 South Michigan Avenue 
Chicago, Illinois 60605 

University of Illinois 
Visual Aids Service 
Departrr.ent of Slavic Languages 
Urbana, Illinois 616OI 



United Artists Corporation 

729 7th Street 

New York, New York 10019 

Vible Language Institute 

2k South 8th Street 

Allentown, Pennsylvania l8l05 



SOURCES OF PERIODICALS AND MAGAZINES 

KOMETA Magazine 

1^0 Kensington Church Street 

London W8 ENGLAND 



SPUTNIK, APN 

2, Pushkin Square 

Moscow USSR 
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David J. Barker 

Maine Tovmship East High School 
Des Plaines 

Sistei Marie Celeste, B.C. 
Director of Foreign Languages 
Office of the Superintendent 

of Public Instruction 
Springfield 

Edwin Cudeckl, Director 
Division of Foreign Languages 
Board of Education 
City of Chicago, Chicago 

Valentina Daly 
Larkln High School 
Elgin 

Wilma Hoffman 
University of Illinois 
Circle Campus, Chicago 

Paul T. Griffith 

Foreign Language Specialist 

Office of the Superintendent 

of Public Instruction 
Springfield 



Winifred Lamons 
Hinsdale Tovmship South 

High School 
Hinsdale 

Kyle Martin 
Larkin High School 
Elgin 

Randy Nolde 

Barrington Consolidated 

High School 
Barrington 

Frank C. Petronaltls 
Lyons Tovmship High School 
LaGrange 

Steven Stroud 

Gemini Junior High School 

Nlles 

Edward Swlck 
Prospect High School 
Mt« Prospect 



